Revising

training for and taking part in combat operations become common-
place, reports of women becoming CEOQs, police chiefs, and even

president of the United States will cease to surprise us. Or perhaps
we have already reached this point. — Rosa Broderick, student

To make the conclusion memorable, you might include a detail,
an example, or an image from the introduction to bring readers full
circle; a quotation or a bit of dialogue; an anecdote; or a humorous
or ironic comment.

Whatever concluding strategy you choose, keep in mind that an
effective conclusion is decisive and unapologetic. Avoid introducing
wholly new ideas at the end of an essay. Finally, because the conclu-
sion is so closely tied to the rest of the essay in both content and
tone, be prepared to rework it (or even replace it) when you revise..

C3

Revising

Revising is rarely a one-step process. Global matters — focus, pur-
pose, organization, content, and overall strategy — generally
receive attention first. Improvements in sentence structure, word
choice, grammar, punctuation, and mechanics come later.

C3-a Make global revisions.

By the time you've written a draft, your ideas will probably have
gone in directions you couldn't have predicted ahead of time. As a
result, global revisions can be quite dramatic. It’s possible, for ex-
ample, that your thesis will evolve as you figure out how your ideas
fit together. You might drop whole paragraphs and add others or
condense material once stretched over two or three paragraphs. You
might rearrange entire sections. You will save time if you handle
global revisions before turning to sentence-level issues: There is
little sense in revising sentences that may not appear in your final
draft,

Many of us resist global revisions because we find it difficult to
view our work from our audience’s perspective. To distance yourself
from a draft, put it aside for a while, preferably overnight or longer.
When you return to it, try to play the role of your audience as you
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Making global revisions

EXAMPLE OF GLOBAL REVISIONS
Big Box Stores Aren’t So Bad

In her essay Big Box Stores Are Bad for Main Street, Betsy Taylor shifts

the focus away from the economic effects of these stores to the effects
these stores have on the “soul” of America. She ctaims that stores like Home
Depot and Target are bad for America, they draw people out of downtown
shopping districts and cause them to focus exclusively on consumption, She
believes that small businesses are good for America because they provide
persona. attention, foster community interaction, and make each city

different from the other ones. But Taylor's argument is not strong because it
—

is based on nostalgic images/\rather than true assumptions about the roles

that businesses play in consumers lives and communities. Taylor reveals th

she has a nostalgic view of American society and does not understand

economic realities.SShe—Seeusej;n dealized shoppers and shopkeepers

interacting on the quaint Main Streets of America

Aomie-reatitiacaithasituations As a result, she incorrectly assumes that

simply gatting rid of big box stores would have a positive effect on us.
For example, in her first paragraph she refers to a big box store as a
“25-acre slab of concrete with a 100,000 square foot box of stuff” that lands

on a town, evoking images of something strong and powerful conquering

somethir g small and weak. But she oversimplifies a complex issue,

She ignores the more complex and economically driven relation”
ship be*ween large chain stores and the communities in which

they exi zti./

read. If possible, enlist the help of reviewers — persons willing to
read your draft, focusing on the larger issues, not on the fine points.
The checklist for global revision on page 21 may help them get
started.
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EXAMPLE OF SENTENCE-LEVEL REVISIONS TiIP: When vorking on a computer, you might want to print out a
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Rethinking Big-Box Stores opy and read the draft as a whole r an screcn by
Bia-BoxsS rert-So-Bad _ _ screen. Once you have decided what global revisions may be
) A . needed, the computer is an excellent tool for combining or rearrang-
In her essay Big Box Stores Are Bad for Main Street, Betsy Taylor shifts - y ing paragraphs. With little risk, you can explore the possibilitices.
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focuses not on large chain but on When a revision misfires, it is easy to return to your original draft.
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~ In contrast, she - Checkl'st for global revision
districts and cause them to focus exclusively on consumption. S}:e believes .
—_ Purpose and audience
. . Doces the draft accomplish its purpose — to inform readers, to per-
i h de personal ] . . ’
that small businesses are good for America because they provide p - suade them, to entertain them, to call them to action?
unique. a Is the draft appropriate for its audience? Does it account for the
attention, foster community interaction, and make each city ¢ audierice’s knowledge of the subject. level of interest in the sub-
ultimately unconvincing Ject, and possible attitudes toward the subject?
-

the-etherenes: But Taylor's arqument is ret-streng because it is based on
y s ~ Focus
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2 Is the thesis clear? Is it placed prominently? If there is no thesis,

is there a good reason for omitting one?

) on . - Do the introduction and conclusion focus clearly on the central

quaint Main Streety ef-Ameriea--rather thanA true-assumptions-abott the roles idea?

s By ignoring - 2 Are apy ideas obviously off the point?
that businesses play in consumers lives and communities. She-igneres the
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Organization and paragraphing
more complex, and economically driven relationship between large chain stores _ 8 Are there enuugh. orgz'mlzatlonal cues for readers (such as topic
A sentences or headings)?
their - 'Tay k?r . . 8  Are ideas presented in a logical order?
and the communities, i-whieh-they-esist—asa-resutt—she incorrectly assumes v .
A A 8 Are any paragraphs too long or too short for easy reading?

America’'s communities. .
that simply getting rid of blg box stores would have a positive effect on u& Content

a Is the supporting material relevant and persuasive?

Taylor's colorful use of language L .-
-‘Fey&e# reveals that she has a nostalgic view of American society and does B8 Which ideas nced further development?
In Taylor T — @ Are the parts proportioned sensibly? Do major ideas receive
not understand economic malities.}fe«-enamp&e,—'m her first paragraptk she enough attention?
ol - g Where might material be deleted?
refers to a big box store as a “25-acre slab of concrete with a 100,000 square —— Point of view
|
a monolithic ‘ B Is the draft free of distracting shifts in point of view (from 7 to you,
foot box of stuff” that lands on a town, evokmg images of somethmg—séﬁong L ' - for example, or from it to they)?
monster crushing the Amencan way of life (1011). P @ Is the dominant point of view — first person (J or we), second per-

= But she oversimplifies son (you), or third person (he, she, it, one, or they) — appropriate

A for your purpose and audience? (See S4-a.)

a complex issue. L
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C3-b Revise and edit sentences.

Much of the rest of this book offers advice on revising sentences for
style and clarity and on editing them for grammar, punctuation, and
mechanics. Some writers handle sentence-level revisions directly at
the computer, experimenting on-screen with a variety of improve-
ments. Other writers prefer to print out a hard copy of the draft,
mark it up, and then return to the computer. Here, for example, is a
draft paragraph edited for a variety of sentence-level problems.

Although some cities have found creative ways to improve access to
public transportation for physically handicapped passengers, and-to-fund
otherprograms,-there-have-been-problemsia our city has struggled with due
to-the need-to-address budget constraints and competing reeds priorities.
This The budget crunch has led citizens to question how funds are distrib-
uted. 2 For example, last year whea city officials voted to use available
funds to suppo.: had-tochoose-between-allocating-fundsforaccessible-
transportation-arallecatingfunds-te after-school programs rather than
transportation upgrades. —they-voted-for-the-afterschool-programsr It is not

clear to some citizens why these after-school programs are more important.

The original paragraph was flawed by wordiness, a problem
that can be addressed through any number of revisions. This revi-
sion would also be acceptable:

Some cities have funded improved access to public transporta-
tion for physically handicapped passengers. Because of budget con-
straints, our city chose to fund after-school programs rather than
transportation programs. As a result, citizens have begun to ques-
tion how funds are distributed and why certain programs are more
important than others.

Some of the paragraph’s improvements are not open to debate
and must be fixed in any revision. The hyphen in efter-school pro-
grams is necessary; a noun must be substituted for the pronoun

GRAMMAR CHECKERS can help with some but by no means all of the

g
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these in the last sentence; and the question mark in the second sen-
tence must be changed to a period.

sentence-level problems in a typical drafi. Many problems — such as
faulty parallelism and misplaced modifiers — require an under-
standir g of grammatical structure that computer programs lack.
Such problems often slip right past the grammar checker. Even

I when the grammar checker makes a suggestion for revision, it is

{ your responsibility as the writer to decide whether the suggestion is

l more effective than your original.

C3-c Proofread the final manuscript.

After revis.ng and editing, you are ready to prepare the final man-
uscript. (Sze C5.) Make sure to allow yourself enough time for
proofreading — the final and most important step in manuscript
preparation.

Proofreading is a special kind of reading: a slow and methodi-
cal search for misspellings, typographical mistakes, and omitted
words or word endings. Such errors can be difficult to spot in your
own work because you may read what you intended to write, not
what is actually on the page. To fight this tendency, try proofread-
ing out loud, articulating each word as it is actually written. You
might also try proofreading your sentences in reverse order. a strat-
egy that takes your attention away from the meanings you in-
tended and forces you to focus on one word at a time.

Although proofreading may be dull, it is crucial. Errors strewn
throughout an essay are distracting and annoying. A reader may
think, If the writer doesn’t care about this piece of writing. why
should 1? A carefully proofread essay, however, sends the message
that you vzlue your writing and respect your readers.

¥
SPELL CHECKERS are more reliable than grammar checkers, but they
too must be used with caution. Many typographical errors (such as
quiet for quite) and misused words (such as effect for affect) slip past
the spell checker because the checker flags only words not found in
its dictionary.

ON THE WEB > dianahacker.com/writersref
Model sapers > MLA paper-in-progress: Watson
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Writing paragraphs

Except for special-purpose paragraphs, such as introductions and
conclusions (see C2-a and C2-c), paragraphs are clusters of informa-
tion supporting an essay’s main point (or advancing a story’s action).
Aim for paragraphs that are clearly focused, well developed, orga-
nized, coherent, and neither too long nor too short for casy reading.

C4-a Focus on a main point.

A paragraph should be unified around a main point. The point
should be clear to readers, and all sentences in the paragraph
should relate to it.

Stating the main point in a topic sentence

As a rule, you should state the main point of a paragraph in a topic
sentence — a one-sentence summary that tells readers what to ex-
pect as they read on. Usually the topic sentence comes first in the
paragraph.

All living creatures manage some form of communication. The
dance patterns of bees in their hive help to point the way to distant
flower fields or announce successful foraging. Male stickleback fish
regularly swim upside-down to indicate outrage in a courtship con-
test. Male deer and lemurs mark territorial ownership by rubbing
their own body secretions on boundary stones or trees. Everyone
has seen a frightened dog put his tail between his legs and run in
panic. We, too, use gestures, expressions, postures, and movement
to give our words point. [[talics added.]

— Olivia Vlahos, Human Beginnings

Sometimes the topic sentence is introduced by a transitional
sentence linking the paragraph to earlier material, and ocecasion-
ally it is withheld until the end of the paragraph. And at times a
topic sentence is not needed; if a paragraph continues developing
an idea clearly introduced in an earlier paragraph, if the details of
the paragraph unmistakably suggest its main point, or if the para-
graph appears in a narrative of events where generalizations might
interrupt the flow of the story.
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Developing the point

Sticking to the point

Sentences that do not support the topic sentence destroy the unity
of a paragraph. If the paragraph is otherwise well focused, such of-
fending sentences can simply be deleted or perhaps moved clse-
where. In the following paragraph describing the inadequate facili-
ties in a high school, the information about the chemistry instructor
(in italics) is clearly off the point.

As the result of tax cuts, the educational facilities of Lincoln
High School have reached an all-time low. Some of the books date
back to 1990 and have long since shed their covers. The few com-
puters in working order must share one printer. The lack of lab
equipment makes it necessary for four or five students to worl
at one table, with most watching rather than performing experi-
ments. Also, the chemistry instructor left to have a baby at the
beginning of the semester, and most of the students don’t like the
substitute. As for the furniture, many of the upright chairs have
become recliners, and the desk legs are so unbalanced that, they
play seesaw on the floor. [Italics added.]

Sometimes the solution for a disunified paragraph is nol as
simple as deleting or moving material. Writers often wander into
uncharted territory because they cannot think of enough evidence
to support & topic sentence. Feeling that it is teo scon to break into
a new paragraph, they move on to new ideas for which they have
not prepared the reader. When this happens, the writer is faced
with a choice: Either find more evidence to support the topic sen-
tence or adjust the topic sentence to mesh with the evidence that is
available.

ON THE WEB > dianahacker.com/writersref
Writing exercises > E-ex C4—1

C4-b Develop the main point.

Though an occasional short paragraph is fine, particularly if it
functions as a transition or emphasizes a point, a series of brief
paragraphs suggests inadequate development. How much develop-
ment is enough? That varies, depending on the writer’s purpose and
audience.
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For example, when she wrote a paragraph attempting to con-
vince readers that it is impossible to lose fat quickly, health colum-
nist Jane Brody knew that she would have to present a great deal
of evidence because many dieters want to believe the opposite. She
did not write:

When you think about it, it’s impossible to lose — as many
diets suggest — 10 pounds of fat in ten days, even on a total fast.
Even a moderately active person cannot lose so much weight so
fast. A less active person hasn’t a prayer.

This three-sentence paragraph is too skimpy to be convincing. But
the paragraph that Brody in fact wrote contains enough evidence to
convince even skeptical readers.

When you think about it, it's impossible to lose — as many . . .
diets suggest — 10 pounds of fat in ten days, even on a total fast. A
pound of body fat represents 3,500 calories. To lose 1 pound of fat,
you must expend 3,500 more calories than you consume. Let’s say
you weigh 170 pounds and, as a moderately active person, you
burn 2,500 calories a day. If your diet contains only 1,500 calories,
you'd have an energy deficit of 1,000 calories a day. In a week’s
time that would add up to a 7,000-calorie deficit, or 2 pounds of
real fat. In ten days, the accumulated deficit would represent
nearly 3 pounds of lost body fat. Even if you ate nothing at all for
ten days and maintained your usual level of activity, your caloric
deficit would add up to 25,000 calories. . . . At 3,500 calories per
pound of fat, that’s still only 7 pounds of lost fat.

— Jane Brody, Jane Brody's Nutrition Book

C4-c Choose a suitable pattern of organization.

Although paragraphs may be patterned in any number of ways, cer-
tain patterns of organization occur frequently, either alone or in
combination; examples and illustrations, narration, description,
process, comparison and contrast, analogy, cause and effect, classifi-
cation and division, and definition. There is nothing particularly
magical about these patterns (sometimes called methods of develop-
ment). They simply reflect some of the ways in which we think.

Examples and illustrations

Examples, perhaps the most common pattern of organization, are
appropriate whenever the reader might be tempted to ask, “For ex-
ample?”
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Using patterns of organization

Normally my parents abided scrupulously by “The Budyget,”
but several times a year Dad would dip into his battered black
strongbox and splurge on some irrational, totally satisfying luxury.
Once he bought over a hundred comic books at a lea market, doled
out to us thereafter at the tantalizing rate of two a week. He al-
ways got a whole flat of pansies, Mom’s favorite flower, for us Lo
give her on Mother’s Day. One day a boy stopped at our house sell-
ing fifzy-cent raffle tickets on a sailboat and Dad bought every
ticket the boy had left — three books’ worth.

— Connie Hailey, student

Illustrations are extended examples, frequently presented in
story form.

Part of [Harriet Tubman’s] strategy of conducting was, as in
all battle-field operations, the knowledge of how and when to re-
treat. Numerous allusions have been made to her moves when she
suspected that she was in danger. When she feared the party was
clozely pursued, she would take it for a time on a train southward
bound. No one seeing Negroes going in this direction would for an
instant suppose them to be fugitives. Once on her return she was
at a reilroad station. She saw some men reading a poster and she
heard one of them reading it aloud. It was a description of her, of-
fering a reward for her capture. She took a southbound train to
avert suspicion. At another time when Harriet heard men talking
about her, she pretended to read a book which she carried. One
man remarked, “This can’t be the woman. The one we want can't
read or write.” Harriet devoutly hoped the book was right side up.

— Earl Conrad, Harriet Tubman

Narration

A paragraph of narration tells a story or part of a story. The follow-
ing paragraph recounts one of the author's experiences in the
African wild.

One evening when [ was wading in the shallows of the lake to
pass a rocky outcrop, 1 suddenly stopped dead as I saw the sinuous
black body of a snake in the water. It was all of six feet long, and
from the slight heod and the dark stripes at the back of the neck 1
knew it to be a Storm’s water cobra — a deadly reptile for the bite
of which there was, at that time, no serum. As [ stared at it an in-
cominy; wave gently deposited part of its body on one of my feet. I
remained motionless, not even breathing, until the wave rolled
back into the lake, drawing the snake with it. Then I leaped vut of
the water as fast as [ could, my heart hammering.

— Jane Goodall, In the Shadow of Man
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Description

A descriptive paragraph sketches a portrait of a person, place, or
thing by using concrete and specific details that appeal to. one or
more senses — sight, sound, smell, taste, and touch. Con51der,‘ for
example, the following description of the grasshopper invasions
that devastated the midwestern landscape in the latc 1860s.

They came like dive bombers out of the west. They came by
the millions with the rustle of their wings roaring overhead. They
came in waves, like the rolls of the sea, descending with a terrify-
ing speed, breaking now and again like a mighty surf. T}'xey came
with the force of a williwaw and they formed a huge, ominous, dark
brown cloud that eclipsed the sun. They dipped and touched ealjth.
hitting objects and people like hailstones. But they were not hail.
These were Jive demons. They popped, snapped, crackled, and
roared. They were dark brown, an inch or longer in length, plump
in the middle and tapered at the ends. They had trans.parent
wings, slender legs, and two black eyes that flashed with a ﬁercg .
intelligence. — Eugene Boe, “Pioneers to Eternity

Process

A process paragraph is structured in chronological ordfar. A writer
may choose this pattern either to describe how something is mf'ide
or done or to explain to readers, step by step, how to do something.
The following paragraph explains how to perform a “roll cast” a
popular fly-fishing technique.

Begin by taking up a suitable stance, with one foot slightl)‘f in
front of the other and the rod pointing down the line. Then begin a
smooth, steady draw, raising your rod hand to just ’a-bove sboulder
height and lifting the rod to the 10:30 or 11:00 position. This
steady draw allows a loop of line to form between the rqd top and
the water. While the line is still moving, raise the rod slightly, then
punch it rapidly forward and down. The rod is now flexed and
under maximum compression, and the line follows its path, belly-
ing out slightly behind you and coming off the water c_lqse to your
feet. As you power the rod down through the 3:00 position, the
belly of line will roll forward. Follow through smoothly so that the
line unfolds and straightens above the water.

__ The Dorling Kindersley Encyclopedia of Fishing

Comparison and contrast

To compare subjects is to draw attention to their similari.ties, al-
though the word compare also has a broader meaning that mclpdes
a consideration of differences. To contrast is to focus only on differ-

ences.
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Using patterns of organization

Whether a paragraph stresses similarities or differences, it
may be patterned in one of two ways. The two subjects may be pre-
sented one at a time, as in the following paragraph of contrast.

So Grant and Lee were in complete contrast, representing two
diametrically opposed elements in American life. Grant was the
modern man emerging; beyond him, ready to come on the stage,
was the great age of steel and machinery, of crowded cities and a
restless, burgeoning vitality. Lee might have ridden down from the
old age of chivalry, lance in hand, silken banner fluttering over his
head. Each man was the perfect champion of his cause, drawing
both his strengths and his weaknesses from the people he led.

— Bruce Catton, “Grant and Lee: A Study in Contrasts”

Or a paragraph may proceed point by point, treating two subjects
together, one aspect at a time. The following paragraph uses the
point-by-point method to contrast the writer’s experiences in an
American high school and an Irish convent.

Strangely enough, instead of being academically inferior to my
American high school, the Irish convent was superior. In my class
at home, Love Story was considered pretty heavy reading, so imag-
ine my surprise at finding Irish students who could recite passages
from War and Peace. In high school we complained about having to
study Romeo and Juliet in one semester, whereas in Ireland we si-
multaneously studied Macbeth and Dickens's Hard Times, in addi-
tion to writing a composition a day in English class. In high school,
I didn’t even begin algebra until the ninth grade, while at the con-
vent seventh graders (or their Irish equivalent) were doing caleu-
lus and trigonometry.

— Margaret Stack, student

Analogy

Analogies draw comparisons between items that appear to have
little in common. In the following paragraph, physician Lewis
Thomas draws an analogy between the behavior of ants and that
of humans.

Ants are so much like human beings as to be an embarrass-
ment. They farm fungi, raise aphids as livestock, launch armies
into wars, use chemical sprays to alarm and confuse enemies, cap-
ture slaves. The families of weaver ants engage in child labor, hold-
ing their larvae like shuttles to spin out the thread that sews the
leaves together for their fungus gardens. They exchange informa-
tion ceaselessly. They do everything but watch television.

— Lewis Thomas, “On Sacieties as Organisms”
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Cause and effect

A paragraph may move from cause to effects or from an effect to its
causes. The topic sentence in the following paragraph mentions an
effect; the rest of the paragraph lists several causes.

The fantastic water clarity of the Mount Gambier sinkholes
results from several factor:.. The holes are fed from aquifers hold-
ing rainwater that fell decades — even centuries — ago, and that
has been filtered through miles of limestone. The high level of
calcium that limestone adds causes the silty detritus from dead
plants and animals to cling together and settle quickly to the
bottom. Abundant bottom vegetation in the shallow sinkholes also
helps bind the silt. And the rapid turnover of water prohibits
stagnation.

— Hillary Hauser, “Exploring a Sunken Realm in Australia”

Classification and division

Classification is the grouping of items into categories according to
some consistent principle. The following paragraph classifies
species of electric fish.

Scientists sort electric fishes into three categories. The first
comprises the strongly electric species like the marine electric rays
or the freshwater African electric catfish and South American elec-
tric eel. Known since the dawn of history, these deliver a punch
strong enough to stun a human. In recent years, biologists have fo-
cused on a second category: weakly electric fish in the South Amer-
ican and African rivers that use tiny voltages for communication
and navigation. The third group contains sharks, nonelectric rays
and catfish, which do not emit a field but possess sensors that en-
able them to detect the minute amounts of electricity that leak out
of other organisms.

— Anne and Jack Rudloe, “Electric Warfare:
The Fish That Kill with Thunderbolts”

Division takes one item and divides it into parts. As with clas-
sification, division should be made according to some consistent
principle. The following paragraph describes the components that
make up a baseball.

Like the game itself, a baseball is composed of many layers.
One of the delicious joys of childhood is to take apart a baseball
and examine the wonders within. You begin by removing the red
cotton thread and peeling off the leather cover — which comes
from the hide of a Holstein cow and has been tanned, cut, printed,
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Improving coherence

and punched with holes. Beneath the cover is a thin layer of cotton
string, lollowed by several hundred yurds of woolen yarn, which
makes up the bulk of the ball. Finally, in the middle is a rubber
ball, or “pill,” which is a little smaller than a golf ball. Slice into the
rubber and you’ll find the ball’s heart — a cork core. The cork is
from I"( rtugal, the rubber from southeast Asia, the covers are
American, and the balls are assembled in Costa Rica.

— Dan Gutman, The Way Baseball Works

Definition
A de.ﬁnition puts a word or concept into a general class and then
provides enough details to distinguish it from other members in the

same cla_ss. In the following paragraph, the writer defines envy as a
special kind of desire. )

.En'vy is so integral and so painful a part of what animates be-
havml" in market societies that many people have forgotten the full
meaning of the word, simplifying it into one of the synonyms of de-
sire. It is that, which may be why it flourishes in market socicties:
democracies of desire, they might be called, with money for ballots
stuffing permitted. But envy is more or less than desire. It begins ,
with an almost frantic sense of emptiness inside oneself, as if the
pump of one’s heart were sucking on air. One has to be blind to per-
ceive the emptiness, of course, but that’s just what envy is, a selec-
tive blindness. Invidia, Latin for cnvy, translates as “non-sight,”
anq Dante has the envious plodding along under cloaks of Iead'.
their eves sewn shut with leaden wire. What they are blind to is
what they have, Ged-given and humanly nurtured, in themselves.

— Nelson W. Aldrich Jr., Old Money

C4-d Make paragraphs coherent.

When sentences and paragraphs How from one to another without
discernible bumps, gaps, or shifts, they are said to be coherent. Co-
herence can be improved by strengthening the various ties between
old information and new. A number of techniques for strengthening
those ties are detailed in this section.

Linking ideas clearly

Readers e}:pect to learn a paragraph’s main point in a topic sen-
tence early in the paragraph. Then, as they move into the body of
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the paragraph, they expect to encounter specific facts, details, or ex-
amples that support the topic sentence —either directly or indi-
rectly. Consider the following paragraph, in which all of the sen-
tences following the topic sentence directly support it.

A passenger list of the early years [of the Orient Express]
would read like a Who’s Who of the World, from art to politics.
Sarah Bernhardt and her Italian covnterpart Eleonora Duse used
the train to thrill the stages of Europe. For musicians there were
Toscanini and Mahler. Dancers Nijinsky and Pavlova were there,
while lesser performers like Harry Houdini and the girls of the
Ziegfeld Follies also rode the rails. Violinists were allowed to prac-
tice on the train, and occasionally one might see trapeze artists
hanging like bats from the baggage racks.

— Barnaby Conrad III, “Train of Kings”

If a sentence does not support the topic sentence directly, read-
ers expect it to support another sentence in the paragraph. The fol-
lowing paragraph begins with a topic sentence. The italicized sen-
tences are direct supports, and the rest of the sentences are indirect
supports.

Though the open-space classroom works for many children, it
is not practical for my son, David. First, David is hyperactive.
When he was placed in an open-space classroom, he became dis-
tracted and confused. He was tempted to watch the movement
going on around him instead of concentrating on his own work.
Second, David has a tendency to transpose letters and numbers, a
tendency that can be overcome only by individual attention from the
instructor. In the open classroom he was moved from teacher to
teacher, with each one responsible for a different subject. No single
teacher worked with David long enough to diagnose the problem,
let alone help him with it. Finally, David is not a highly motivated
learner. In the open classroom, he was graded “at his own level,”
not by eriteria for a certain grade. He could receive a B in reading
and still be a grade level behind, because he was doing satisfactory
work “at his own level.” (Italics added.]

— Margaret Smith, student

Repeating key words

Repetition of key words is an important technique for gaining coher-
ence. To prevent repetitions from becoming dull, you can use varia-
tions of the key word (hike, hiker, hiking), pronouns referring to the
word (gamblers . . . they); and synonyms (run, spring, race, dash). In
the following paragraph describing plots among indentured servants
in the seventeenth century, historian Richard Hofstadter binds sen-
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Improving coherence

tences together by repeating the key word plots and echoing it with
variations (italicized).

Plots hatched by several servants to run away together oc-
curred mostly in the plantation colonies, andl the few recorded ser-
vant uprisings were entirely limited to those colonies. Virginia had
been foreed from its very carliest years to take stringent steps
against mutinous plots, and severe punishments for such beharior
were recorded. Most servant plots occurred in the seventeenth cen-
tury: a contemplated uprising was nipped in the bud in York
County in 1661; apparently led by some left-wing offshoots of the
Great Robellion, servants plotted an insurrection in Gloucester
County in 1663, and four leaders were condemned and executed:
some discontented servants apparently joined Bacon’s Rebellion in
the 167C’s. In the 1680’s the planters became newly apprehensive
of discontent among the servants “owing to their great necessitics
and want of clothes,” and it was feared they would rise up and
plunder the storehouses and ships; in 1682 there were plant-
cutting riots in which servants and laborers, as well as some
planters. took part. [Italics added.]

— Richard Hofstadter, America at 1750

Using parallel structures

Parallel structures are frequently used within sentences to under-
score the sirailarity of ideas (see S1). They may also be used to bind
together a scries of sentences expressing similar information. In
the following passage describing folk beliefs, anthropologist Mar-
garet Mead presents similar information in parallel grammatical
form.

Actnally, almost every day, even in the most sophisticated
home, scmething is likely to happen that evokes the memory of
some olc folk belief. The salt spills. A knife falls to the ficor. Your
nose tickles. Then perhaps, with a slightly embarrassed smile, the
person vsho spilled the salt tosses a pinch over his left shoulder. Or
someone recites the old rhyme, “Knife falls, gentleman calls.” Or as
you rub your nose you think, That means a letter. [ wonder who's
writing? — Margaret Mead, “New Superstitions for Old”

Maintaining consistency

Coherence suffers whenever a draft shifts confusingly from one
point of view to another (for example, from I to you or from anyone
to ¢hey). Coherence also suffers when a drafl shifts without reason
from one verb tense to another (for example, from swam to swims).
For advice on avoiding shifts, see S4.



Writing paragraphs

Providing transitions

Transitions are bridges between what has been read and what is
about to be read. Transitions help readers move from sentence to sen-
tence; they also alert readers to more global connections of ideas —
those between paragraphs or even larger blocks of text.

ACADEMIC ENGLISH Choose transitions carefully and vary them
appropriately. For instance, avoid using a transition that signals a
logical relationship (such as therefore) if no clear logical relationship
exists. Each transition has a different meaning; if you do not use an
appropriate signal, you might confuse your reader.

» Although taking eight o'clock classes may seem unappealing,
For example,
coming to scheol early has its advantages." Moveovers

students who arrive early typically avoid the worst traffic

and find the best parking spaces.

SENTENCE-LEVEL TRANSITIONS Certain words and phrases signal
connections between (or within) sentences. Frequently used transi-
tions are included in the chart on page 36.

Skilled writers use transitional expressions with care, making
sure, for example, not to use consequently when also would be more
precise. They are also careful to select transitions with an appropri-
ate tone, perhaps preferring so to thus in an informal piece, in sum-
mary to in short for a scholarly essay.

In the following paragraph, taken from an argument that di-
nosaurs had the “‘right-sized’ brains for reptiles of their body size,”
biologist Stephen Jay Gould uses transitions (italicized) with skill.

1 don’t wish to deny that the flattened, minuscule head of
largebodied Stegosaurus houses little brain from our subjective,
top-heavy perspective, but [ do wish to assert that we should not
expect more of the beast. First of all, large animals have relatively
smaller brains than related, small animals. The correlation of
brain size with body size among kindred animals (all reptiles, all
mammals, for example) is remarkably regular. As we move from
small to large animals, from mice to elephants or small lizards to
Komede dragons, brain size increases, but not so fast as body size.
In other words, bodies grow faster than brains, and large animals
have low ratios of brain weight to body weight. In fact, brains grow
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Improving coherence

only zbout two-thirds as fast as bodies. Since we have no reason to
believe that large animals are consistently stupider than their
smallar relatives, we must conclude that large animals require rel-
atively less brain to do as well as smaller animals. If we do net rec-
ognize this relationship, we are likely to underestimate the mental
power of very large animals, dinosaurs in particular.

— Stephen Jay Gould, “Were Dinosaurs Dumb?”

ON THE 'WEB > dianahacker.com/writersref
Writing exercises > E-ex C4-2

PARAGRAPH-LEVEL TRANSITIONS Transitions between paragraphs
usually link the first sentence of a new paragraph with the first
sentence of the previous paragraph. In other words, the topic sen-
tences signal global connections.

Look for opportunities to allude to the subject of a previous
paragraph (as summed up in its topic sentence) in the topic sen-
tence of the next paragraph. In his essay “Little Green Lies,”
Jonathan H. Alder uses this strategy in the following topic sen-
tences, which appear in a passage describing the benefits of plastic
packagin;s.

Consider aseptic packaging, the@ynthetic packaging)for the
“juice boxes” so many children bring’to school with their lunch.
One criticism of aseptic packaging/is that it is nearly impossible to
recycle, yet on almost every othgr count, aseptic packaging is envi-
ronmentally preferable to the/fackaging alternatives. Not only do
aseptic containers not requjfe refrigeration to keep their contents
from spoiling, but their ménufacture requires less than one-10th
the eaergy of making gldss bottles.

What is true for fiice boxes is also true for other forms of

(s&nthetic Eackag!'ng)The use of polystyrene, which is commonly
(and mistakenly) referred to as “Styrofoam,”

» can reduce food waste
dramatically due to its insulating properties. (Thanks to these
properties, polystyrene cups are much preferred over paper for
that morning cup of coffee.) Polystyrene also requires significantly
fower resources to produce than its paper counterpart.

TRANSITIONS BETWEEN BLOCKS OF TEXT In long essays, you may need
to alert r=aders to connections between large blocks of text. You can
do this by inserting transitional paragraphs at key points in the
essay. On the next page, for example, is a transitional paragraph
from a student research paper. It announces that the first part of
the paper has come to a close and the second part is about to begin.



Writing paragraphs

Common transitions
TO SHOW ADDITION and, also, besides, further, furthermore, in addition,
moreover, next, too, first, second

TO GIVE EXAMPLES for example, for instance, to illustrate, in fact,
specifically

TO COMPARE also, in the same manner, similarly, likewise

TO CONTRAST but, however, on the other hand, in contrast, neverthe-
less, still, even though, on the contrary, yet, although

TO SUMMARIZE OR CONCLUDE in other words, in short, in summary, in
conclusion, to sum up, that is, therefore

TO SHOW TIME after, as, before, next, during, later, finally, meanwhile,
since, then, when, while, immediately

TO SHOW PLACE OR DIRECTION above, below, beyond, farther on, nearby,
opposite, close, to the left

TO INDICATE LOGICAL RELATIONSHIP if, so, therefore, cunsequently, thus,
as a result, for this reason, because, since

Although the great apes have demonstrated significant lan-
guage skills, one central question remains: Can they be taught to
use that uniquely human language tool we call grammar, to learn

the difference, for instance, between “ape bite human” and “human

bite ape”? In other words, can an ape create a sentence?

C4-e If necessary, adjust paragraph length.

Most readers feel comfortable reading paragraphs that range be-
tween one hundred and two hundred words. Shorter paragraphs
force too much starting and stopping, and longer ones strain the
reader’s attention span. There are exceptions to this guideline, how-
ever. Paragraphs longer than two hundred words frequently appear
in scholarly writing, where they suggest seriousness and depth.
Paragraphs shorter than one hundred words occur in newspapers
because of narrow columns; in informal essays to quicken the pace;
in business leiters, where readers routinely skim for main ideas;
and in e-mail and on Web sites for ease of reading on the computer
screen.

In an essay, the first and last paragraphs will ordinarily be the
introduction and conclusion. These special-purpose paragraphs are
likely to be shorter than the paragraphs in the body of the essay.
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Designing documents

Typically, the body paragraphs will follow the essay’s outline: one
paragraph per point in short essays, a group of paragraphs per
point in longer ones. Some ideas require more development than
others, howaver, so it is best to be flexible. If an idea stretches to a
length unreasonable for a paragraph, you should divide the para-
graph, even if you have presented comparable points in the essay in
single paragraphs.
Paragraph breaks are not always made for strictly logical rea-
sons. Writers use them for all of the following reasons.
REASONS FOR BEGINNING A NEW PARAGRAPH
¢ to mark. off the introduction and the conclusion
* to signel a shift to a new idea
¢ toindicate an important shift in time or place

* to emphasize a point (by placing it at the beginning or the end,
not in the middle, of a paragraph)

¢ to highlight a contrast
¢ to signal a change of speakers (in dialogue)
¢ to provide readers with a needed pause
¢ to break up text that looks too dense
Beware of using too many short, choppy paragraphs, however.
Readers want to see how your ideas connect, and they become irri-
tated when you break their momentum by forcing them to pause
every few sentences. Here are some reasons you might have for
combining some of the paragraphs in a rough draft.
REASONS FOR COMBINING PARAGRAPHS
¢ to clarily the essay’s organization
* to connect closely related ideas
* to bind together text that looks too choppy

C5

Designing documents

The term dccument is broad enough to describe anything you might
write in a college class, in the business world, and in everyday life.
How you design a document (format it for the printed page or for a
computer screen) will affect how readers respond to it.
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